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NATURALISTIC STUDY ON COMMUNICATION STRATEGIES USED BY SIXTH 
SEMESTER STUDENTS IN MICROTEACHING CLASS OF ENGLISH EDUCATION 
DEPARTMENT OF MUHAMMADIYAH UNIVERSITY OF SURAKARTA 
 
Abstrak 
Penelitian ini adalah penelitian deskriptif kualitatif mengenai Strategi Komunikasi. 
Penelitian ini bertujuan untuk mengidentifikasi tipe-tipe Strategi Komunikasi yang 
digunakan oleh mahasiswa dan mengidentifikasi tipe yang dominan dari Strategi 
Komunikasi yang digunakann oleh mahasiswa. Data dalam penelitian ini adalah strategi 
komunikasi yang digunakan mahasiswa semester enam di kelas Microteaching Program 
Studi Pendidikan Bahasa Inggris Universitas Muhammadiyah Surakarta tahun 2015/2016. 
Ada satu sumber data yang digunakan dalam penelitianini, yakni: peristiwa. Dalam 
penelitian ini hanya menggunakan 1 kelas Microteaching, dengan jumlah 17 mahasiswa 
sebagai subjek penelitian. Teknik pengumpulan data yang digunakan dalam penelitian ini 
adalah observasi tidak langsung. Data dianalisis berdasarkan taksonomi strategi 
komunikasi dari Celce-Murcia. Hasil dari penelitian ini menunjukkan bahwa ada 5 tipe 
dengan 12 sub-tipe strategi komunikasi yang digunakan siswa saat melakukan praktik 
mengajar, yaitu Avoidance or Reduction Strategies (Topic Avoidance and Message 
Abandonment), Achievement or Compensatory Strategies (Circumlocution, Approximation, 
Non-linguistic Means, Restructuring, Word Coinage and Retrieval), Stalling or Time-
gaining Strategies (Filler, Hesitation and Self and Other Repetition), Self-monitoring 
Strategies (Self-initiated Repair), and Interactional Strategies (Repetition Request). Tipe 
strategi komunikasi paling dominan digunakan mahasiswa adalah Stalling or Time-gaining 
Strategies dan tipe strategi komunikasi yang jarang digunakan adalah Avoidance Reduction 
Strategies. Hasil tersebut mengimplikasikan perlunya peningkatan penguasaan kosa kata 
dan kemampuan berbicara mahasiswa.  
 
Kata Kunci: strategi komunikasi, speaking, Microteaching. 
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Abstract 
This study was descriptive qualitative study concerning with Communication Strategies. 
The objectives of this study were to identify the types of Communication Strategies and to 
identify the dominant types of Communication Strategies. The data of research were 
communication strategies used by sixth semester students in Microteaching class of 
English Education Department of Muhammadiyah University of Surakarta in 2015/2016 
academic year. There was one source of data used in this research, namely: event. In this 
study only involved 1 class of Microteaching consisting17 students as the subject of the 
research. The technique of collecting data in this study was indirect observation. The data 
were analyzed based on Celce-Murcia taxonomy of communication strategies. The result 
of this study showed that there were five types with twelfth sub-types of communication 
strategies used by the students conducting teaching practice in Microteaching class, these 
being; Avoidance or Reduction Strategies (Topic Avoidance and Message Abandonment), 
Achievement or Compensatory Strategies (Circumlocution, Approximation, Non-linguistic 
Means, Restructuring, Word Coinage and Retrieval), Stalling or Time-gaining Strategies 
(Filler, Hesitation and Self and Other Repetition), Self-monitoring Strategies (Self-initiated 
Repair), and Interactional Strategies (Repetition Request). The most dominant types of 
communication strategies used by students was Stalling or Time-gaining Strategies and the 
least frequent type of communication strategies used by students was Avoidance Reduction 
Strategies. These results implied that the students need to improve their ability in mastering 
vocabulary and speaking skills.  
Keywords: communication strategies, speaking. Microteaching 
 
1. INTRODUCTION 
Microteaching is one of the courses in School of Teacher Training and Education in 
Muhammadiyah University of Surakarta. Microteaching is given to the students in the sixth 
semesters before they join apprentice. Microteaching is very important for the students. By 
Microteaching the students can teach the other friends in front of the class. Besides that, the 
students get the experiences become a teacher. Microteaching also has many benefits to the 
students. One of the benefits is to build the mental of students, self confidence, and increase the 
knowledge. It can also develop the student’s skill such as speaking skill. In microteaching class 
the students must use of variations of Communication Strategies when they are conducting 
teaching practice.  
According to Fauziati (2010: 176), “communication strategy is one of the components of 
communicative competence”. Learning a language is not complete without learning 
communication strategy even though if learners have learnt grammar, vocabulary, and some 
useful expressions for conversation. Practice in communication strategy can be combined with 
activities to aid the development of learners’ vocabulary (Fauziati, 2010: 177). It means that the 
learners must be active to practice speak foreign language to develop their vocabularies.  
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Some studies investigated types of Communication Strategies used by Indonesian students. 
Pratiwi (2011), Rolitasari (2015), Sari (2015) investigated Communication Strategies used by 
English Education students in Muhammadiyah University of Surakarta. They found Avoidance 
or Reduction Strategies, Achievement or Compensatory Strategies, Stalling or Time-gaining 
Strategies, Self-monitoring Strategies, and Interactional Strategies. Similarly Herawati (2015) 
investigated Communication Strategies used by Junior High School. She found Topic 
Avoidance, Message Abandonment, Paraphrase, Coinage, Native Language Switching, Miming 
and Appeal for Assistance. On the other hand, Spromberg (2011) analyzed Communication 
Strategies used by High School English Learning in New York. She found Direct Coping 
Devices identified include Mime, Self-Rephrasing, and Other Repair. Indirect Coping Devices 
consisted of Self-Repetition, Code Switching: L1 structure words, and the Other-Repetition. 
This study intended to extend previous work. It attempted to answer the following questions; 
what are the types of Communication Strategies used by students conducting teaching practice in 
Microteaching class? and what is the dominant type of Communication Strategies used by those 
students?. 
2. RESEARCH METHOD 
This study conducted a descriptive qualitative, especially Naturalistic research. The subjects of 
this study were sixth semester students who conducted the teaching practices at the front class of 
Microteaching class of English Department Muhammadiyah University of Surakarta in 
2014/2015 Academic year. The total number of the students was 17. There were 12 females and 
5 males. The data were collected by indirect observation and analyzed using theory of 
Communication Strategies developed by Celce-Murcia (1995). 
3. FINDING AND DISCUSSION 
Based on the data analysis, there were 5 types of Communication Strategies found in this 
study, these being: Avoidance or Reduction Strategies, Achievement or Compensatory 
Strategies, Stalling or Time-Gaining Strategies, Self-Monitoring Strategies, and then 
Interactional Strategies. Examples of each Communication Strategies is explained in the 
following section: 
a. Avoidance or Reduction Strategies 
Celce Murcia theory (1995) divided Avoidance or Reduction Strategies into 3 
sub-types, namely: Message Replacement, Topic Avoidance and Message Abandonment. 
However, only 2 types were found in this study.  
 
1) Topic Avoidance 
Topic avoidance is a strategy which is used by the speakers to avoid talking about 
certain topic in the conversation. The reason of using this strategies is probably because of 
the lack of idea, knowledge, or vocabulary items about the topic area. Here is an example of 
Topic Avoidance:  
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015/T15:Yeah, Ok we are ready to hear the song. So, I hope you… (pause for 2 
seconds) I hope you understand this song. Do you find a difficult word?  
S:  No, all is difficult. 
T15: All is difficult, Ok. Because you... (pause for 3 seconds) the dream? Dream 
is aaaaa (topic avoidance) Intan can you answer your friend the questions. 
S: I don’t know, Miss. 
The utterances above, the teacher explained about song with the title “Dream”. But the 
students didn’t understand about it. So, the utterance above showed that the teacher ask with 
the students about a finding difficult word in the song. Initially, the teacher wanted to explain 
about word in the song, suddenly the teacher could not explain it. So, she changed the topic 
with the dream. She changed the topic of the conversation because she has no idea or lack of 
vocabulary. 
2) Message Abandonment 
Message Abandonment is a strategy in which the speakers leaving a message unfinished 
because of language difficulty. There were some students used this strategy. Perhaps they felt 
confused and chose to leave the conversation. To know clearly about this strategy, here is an 
example: 
015/T15: T: Aaa I have a beautiful dream. Aaa well students I think all of you aaa 
ready understand about this song. So, I will give you a paper that consist 
of that consist ofno I will give you, this paper consist of the lyric aaa but 
the lyric is unperfect. So, I want you to ... (stop) (message 
abandonment) 
S: Fill 
T: Yah to fill the blank. 
From the utterance above, it can be seen that the teacher explained about her beautiful 
dream. She thought that the students were ready listen the song and she gave a question on the 
paper. The teachers would like to extend the question for students but she forgot the 
instruction then stopped and assisted by students.  
b. Achievement or Compensatory Strategies 
Achievement or Compensatory Strategies are divided into ten sub-types. There 
are Circumlocution, Approximation, All-purposed Word, Non-Linguistic Means, 
Restructuring, Word Coinage, Literal Translation from L1, Foreigneizing, Code 
Switching, and Retrieval. From the ten subtypes previously mentioned, this study only 
found six subtypes, namely: Circumlocution, Approximation, Non-Linguistic Means, 
Restructuring, Word Coinage, and Retrieval.  
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1) Circumlocution 
       Circumlocution occurs when the speakers describe the characteristic of an object instead 
of using the appropriate item of the intended word. So, the speakers try to give a description 
of the intended word. This type can be illustrated as in the following dialogue: 
01/T1: So, I will tell you about the independent and dependent clause. 
Independent clause is the sentences are can stay alone 
(circumlocution), different with dependent clause. Dependent clause 
means cannot stay alone (circumlocution). Mean for the examples 
that dependent clause because it is can stay alone (circumlocution). 
So it is for the example is just you Emmm for the example is and you 
just like that the end of the independent clause is a maybe you, Farah 
you know about independent clause?  
S: No. 
From the conversation above, it can be pointed out that the teacher explained the 
material by her own word. In this case, she defined the independent and dependent clause 
based on the interpretation in order to make her explanation clearer and understandable for the 
students. In this context, she repeatedly used ‘stay alone’ for independent clause and ‘cannot 
stay alone’ for dependent clause. She also used the word sentence to refer to clause. 
2) Approximation 
Approximation is a strategy using an alternative term which expresses the meaning of 
the target lexical item as closely as possible. Here, the speaker substituted the desired 
unknown target language item for a new one, which is assumed to share enough semantic 
features with it to be correctly interpreted. The speakers also try to compensate the 
breakdown in the conversation by producing the word which approximately has similar 
meaning with the intended word. 
06/T6: I am very well. Before we starting today. We we say Basmallah together. 
S: Bismillairahmanirrahim  
T6: Okay aaaa the previous study do you still remember with the previous study? 
(approximation). 
S: Previous study in the proposal. 
T6: No, its different. Okay do you still remember with the previous study? 
(approximation). 
The example above showed that the teacher asked the student about the material in the 
last meeting. But from the conversation above, it can be seen that the teacher did not use 
appropriate word. He used “previous study” because he thought that “previous study” is 
similar word and has the same meaning with “previous lesson”. 
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3) Non-Linguistic Means 
Non-verbal communication strategy is used when a speaker wants to convince 
interlocutor by showing non-linguistic means. It can happen when the speaker felt confused 
or difficut to say something. So, they can make some gesture, mime, pointing). This strategy 
is below illustrated in the following example: 
01/T1: Oh so, the meaning of the independent clause it can be clause 
sentences that can stay alone. For the example I am stay here. 
S: You stand here. 
T1: I am stand here (pointing to herself) (non-linguistic means: 
pointing). It has meaning, you know you understand. It have meaning. 
Thank you I love you because it have meaning, So you know the emmm so 
I hope you know this different about independent and dependent clause ok. 
So, to make you more understand, I will give you paper. So, to make you 
understand more about independent clause and dependent clause I want to 
you fill in the blank the paper that I will given to you. Please listen and fill 
the blank. 
S: I can’t hear miss.  
From conversation above, it can be seen that the teacher tried to explain about the 
example of “Independent Clause”. But the students sill did not understand. So, the teacher 
made gesture with her hand to point herself.  
4) Restructuring 
Restructuring is the strategy of compensating communication breakdown in the 
conversation by giving a new reconstruction of the sentence without changing the 
actualmessage. Probably the speaker found easier to speak in the new restructured sentence. 
Here is the example of restructuring: 
014/T14: T: In the picture in the zoo. Ok. Listen to me and repeat after me. 
Number 1. Do not play in the phone 
S: Do not play in the phone. 
T: Number 2. Do not take the kitchen, eh sorry sorry. Number 2, do not 
take the chicken (restructuring). 
This example above, the teacher wanted the students to follow her, but the sentence 
pronounced by the teacher was wrong. The teacher wanted to say the word “kitchen” and 
she confirmed it with the word “chicken”.  
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5) Word Coinage 
Word coinage happens when the speakers makea new word in order to communicate in 
a desired concept. The new word is not found in the native language, but it seems to have the 
same concept with the correct one in the target language. This strategy commonly happened 
because the speaker lack of vocabulary. 
015/T15: You, you (write in the white board) ini gak bias ya. Yaa I thought I I 
I thought you before that the that the lyric is unperfect (word coinage). That 
the lyric is unperfect (word coinage) so, I want you to make... (pause for 6 
seconds) before the spidol is doesn’t work so, you can write down the 
question. The question number 1 is fill the blank space of the lyric below. 
S: write the question. 
The example above, the speaker made a word coinage which does not exist in the 
target language. The speaker wanted to say “that the lyric is unperfect”. She thought that 
“unperfect” has similar meaning with “imperfect” in target language. She made a word with 
affix “un” which means “not” to replace prefix “im” which has similar meaning. 
6) Retrieval  
Retrieval is the strategy in which the speakers repeat the first syllable of a word or 
phrase. The speakers unconsciously employ this strategy while trying to convey the 
message. It is also possible that the retrieval strategy is employed consciously because the 
speaker is not sure about the pronunciation of the word uttered. Thus, they retrieve the 
utterance until they remember the word they want to say.  
06/T6: And then aaaa the supermarket the located is the in front of museum and 
then the library is the located is in the front of cinema. But if the the 
hospital the located is the behind [bəhɪnd] the behind [bəhɪnd] not 
[bəhɪnd] but [bɪˈhaɪnd] (retrieval) of cinema. 
S: Cinemas 
T6: Cinemas. Have you ever going to cinemas?  
The utterance above showed that speaker consciously repeated the word because the 
learner is not sure about the pronunciation of the word “behind [bɪˈhaɪnd]”, so she repeated 
the word “behind [bəhɪnd]” twice to get the right pronunciation.  
c. Stalling or Time-gaining strategies 
Stalling or time-gaining strategies occurs when the speakers faced the difficulties. 
They tend to make certain sounds to fill in the gap between the utterances instead of just keep in 
silence. This strategies, there are two subtypes namely: Fillers and Self-Repetition.  
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1) Fillers  
The use of gambits probably means that the speaker wants to fill pauses, to stall, and to 
gain time in order to keep the communication channel open and maintain discourse at times of 
difficulty. Such as okay, aaaa, well. 
014/T14: Before we learn the material today, I will ask you, who who is absent 
today? 
S: Tiara. 
T: Next, I aaaa (fillers) I will ask you again. Did you remember the did you 
remember the the material last week?  
S: No. 
The conversation above showed that the teacher found difficulty and forgot the word that 
she wanted to say, so she used “aaaaaa” while thinking. She used this strategy because she tried 
to remember the word she wanted to say.  
2) Self and other-repetition 
Self and other-repetition is used when the speakers repeat the word after it is said in 
order to stall the time. To know clearly about this strategy, here is the example of the data: 
012/T12: Ok. So, we have we have (repetition) talk about cause and effect, 
So, can you conclude about cause and effect anybody about it. 
S: Cause is something happened with us. 
T12: Ya. 
The utterance above shows that the teacher repeated the word “we have” once. Here, the 
teacher tried to remember the next word but it was hard, so she repeated the word before. The 
teacher used this strategy to get more time for her to think. 
d. Self-monitoring Strategies 
Self-Monitoring Strategies occurs when the speakers made a mistake in their utterances but 
they are aware of the mistake during the speech. This strategies are divided into two sub-types 
namely: Self Initiated Repair and Self Rephrasing. 
1) Self-Initiated Repair 
Self-Initiated repair is the used when speaker conciously know that his/her utterance is 
wrong, but the repair the utterance directly. It can happen when the speakers gets confused to 
arrange the word or forgetting the word he want to say. Sometimes, the strategy also used the 
speaker when he/she is getting nervous whilst speaking in front of the class. 
04/T4: Yes, I know. Ok Intan its good I know. So, I will explained present tense ya. 
So, aaa present tense is something that happens today. I was born I was born 
like this. So, I So please aaa presents tense that that happen in today. You can 
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ask your friend if you still do not understand. So aaa present tense is used in 
several kinds of tek text. 
S: What is several? 
T4: Beberapa ya. Such as explanation eh exposition (Self-Initiated Repair) I 
am sorry, and descriptive and explanation text. Do you know descriptive text and 
explanation text?  
From utterance above showed that the teacher knew that she made mistake, so she 
rushed to repair the statement. In that utterance, she said “explanation eh exposition” it means 
that she wants to say “exposition” instead of “ explanation”. 
e. Interactional Strategies 
Interactional Strategy highlights the cooperative aspect between the speakers in doing 
conversation. The reason behind the use of this strategy might be because of the reliability 
between the speakers. They believe that the interlocutor will surely help to find the correct items. 
This study only found one kind of interactional strategies; repetition requests. 
1) Repetition Requests 
Repetition request is the strategy that is used when the speakers don’t understand about what 
the interlocutor or teacher say or the interlocutor or teacher’s utterances is not clear. 
016/T16: Chair, not cair tapi chair. 
S: Chair, chair, chair. 
T16: Repeat after me! (interactional strategies: repetition request) Chair. 
S: Chair. 
From the utterances above, the teacher asked the student to mention the things consist of the 
dining room. One of things mentioned by the students was chair. However, the students were 
wrong in pronouncing the word chair. They pronounced it as “[cair]”, not “[tʃeə]”. The teacher 
then asked the students to repeat her in pronouncing the word “chair” correctly. 
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Table 1 
Type of Communication Strategies 
No.   Communication Strategies category based on 
Celce Murcia theory (1995) 
Communication Strategies 
category found in the study 
1.  Avoidance or Reduction Strategies: 
a. Message replacement  
b. Topic avoidance  
c. Message abandonment 
 
  
  
  
2. Achievement or Compensatory Strategies: 
a. Circumlocution 
b. Approximation 
c. All-purpose words 
d. Non-linguistic means 
e. Restructuring 
f. Word-coinage 
g. Literal translation from L1 
h. Code switching to L1 or L3 
i. Retrieval  
 
 
  
  
  
  
  
  
  
  
  
3. Stalling or Time-gaining Strategies: 
a. Filler, hesitation 
b. Self and other-repetition 
 
  
  
4. Self-monitoring Strategies: 
a. Self-initiated repair 
b. Self-repharasing 
 
  
  
5.  Interactional Strategies: 
a. Appeal for help: 
1) Direct  
2) Indirect  
b. Meaning Negotiation Strategies: Indicators of 
non/misunderstanding: (Requests: Repetition 
requests) 
c.  Clarification Requests 
d. Confirmation Requests  
e. Expressions of Non-understanding: 
1) Verbal  
 
  
  
 
  
 
  
  
  
  
11 
 
2) Non-Verbal  
3) Interpretive Summary  
f. Responses (repetition, rephrasing, expansion, 
reduction, confirmation, rejection, repair) 
g. Comprehension Checks: 
1) Whether the interlocutor can follow you 
2) Whether what you said was correct or 
grammatical  
3) Whether the interlocutor is listening 
4) Whether the interlocutor can hear you 
  
 
  
 
  
  
 
  
  
 
From the table above, it can be seen that not all categories of Communication Strategies 
based on Celce-murcia (1995) is found in this study. This study only found 5 types with 12 sub-
types of Communication Strategies. These being; Avoidance or Reduction Strategies (Topic 
Avoidance and Message Abandonment), Achievement or Compensatory Strategies 
(Circumlocution, Approximation, Non-linguistic Means, Restructuring, Word Coinage and 
Retrieval), Stalling or Time-gaining Strategies (Filler, Hesitation and Self and Other Repetition), 
Self-monitoring Strategies (Self-initiated Repair), and Interactional Strategies (Repetition 
Request). 
The finding of this study was similar to the previous studies conducted by Pratiwi (2011), 
Rolitasari (2015) and Sari (2015) which also found 5 types of Communication Strategies used by 
students. Those studies were conducted in Indonesia. This condition probably an indication of 
the emergence of Communication Strategies used by students in Indonesian context. This 
emergence pattern may be due to cultural background of the students. There was another study 
from (Spromberg, 2011) which showed dissimilar result and it was conducted in USA (New 
York). This circumstance may be caused by cultural background which influence the students in 
using Communication Strategies. 
The influence of culture on our communication is also supported by Fay (2000: 53) who 
asserts that “cultural background also influences our communication habits and preferences:  the 
way we prefer to communicate is deeply influenced by our complicated and unique cultural 
background”. 
Based on the observation of 8 meetings in Microteaching class, the frequency occurence of 
communication strategies found in this study can be illustrated in the following table. 
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Table 2 
The Dominant of Types of Communication Strategies Used by Students in 
Microteaching Class 
No Types of Communication 
Strategies 
Subtypes of 
Communication 
Strategies 
Frequency 
Occurrence in 
8 meetings  
1. Avoidance or Reduction 
Strategies 
Topic Avoidance 1 
Message Abandonment 8 
2. Achievement or Compensatory 
Strategies 
Circumlocution 6 
Approximation 7 
Non-linguistic Means 41 
Restructuring 13 
Word Coinage 1 
Retrieval 27 
3. Stalling or Time-gaining 
Strategies 
Filler, Hesitation 94 
Self and Other Repetition 129 
4. Self-monitoring Strategies Self-initiated Repair 16 
5.  Interactional Strategies Repetition Request 11 
 
From the table above, it can be seen that the most dominant type of Communication Strategy 
used by students was Self and Other Repetition (129). On other hand, there were two types 
which rarely articulated by students, these being; Topic Avoidance and Word Coinage (1). 
Based on analysis of the findings, the dominant category of Communication Strategies 
found in Microteaching class was Self and Other-Repetition (129). This probably was caused by 
the students who first learned to teach students so they are nervous and may have not mastered 
the material. In addition, it is possible that the students were not fluent in their English. 
Therefore, they use Repetition in their speech. The use of frequent Repetition as an indication of 
low fluency is supported by Lennon (1990) who found out that two variables pause and 
repetition are important for assessing fluency. 
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4. Conclusion 
The study drawn several conclusion. First, not all of types of Communication Strategies by 
Celce-Murcia theory were found in this study. From 5 types with 23 sub-types, there were only 5 
types with 12 sub-types of Communication Strategies found this study, these being: Avoidance 
or Reduction Strategies (Topic Avoidance and Message Abandonment), Achievement or 
Compensatory Strategies (Circumlocution, Approximation, Non-linguistic Means, Restructuring, 
Word Coinage and Retrieval), Stalling or Time-gaining Strategies (Filler, Hesitation and Self and 
Other Repetition), Self-monitoring Strategies (Self-initiated Repair), and Interactional Strategies 
(Repetition Request). Second, compared to other studies Pratiwi (2011), Rolitasari (2015), Sari 
(2015) this study found Topic Avoidance, which did not appear in other studies. The finding of 
this study was similar to the previous studies from Pratiwi (2011), Rolitasari (2015) and Sari 
(2015) in which 5 types of Communication Strategies were used by students. Those studies were 
conducted in Indonesia. This finding is probably due to cultural background of the students. 
Third, the Communication Strategies most frequently used by students in Microteaching class in 
8 meetings is Self and Other-Repetition. The result of the study showed that Self and Other-
Repetition is dominant type of Communication Strategies used by the students. This indicated 
that the students have poor mastery of vocabulary and low self-esteem. Therefore, the teaching 
of English for Microteaching class students can be directed on improving vocabulary mastery 
and building students’ Self-confidence.  
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